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Abstract: This article presents the educational situation of Sinti and Roma in Germany. The members of
this highly heterogeneous minority group differ not only in terms of the time of their immigration, their
legal status and language, but also in terms of their educational participation and success. The only thing
they have in common is that they can all be defined as disadvantaged when compared to an average Ger-
man citizen. Since the 1990s, various mentoring, counselling and mediator programmes have been deve-
loped and implemented in Germany to improve the participation in education and the educational success
of Sinti and Roma. The impact - for example the positive effects of self-chosen mentors and role models
from the majority society or of Sinti and Roma educational mediators - has been proved by empirical stu-
dies. In order to further improve and strengthen these models, educational programmes for the professio-
nalisation of mediators have been developed, such as the Hamburg Model or the ROMED Model.
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Abstract (Natascha Hofmann & Andrea Ohidy: Mentoren-, Beratungs- und Mediatorenmodelle zur
Verbesserung der Bildungssituation von Sinti und Roma in Deutschland): Dieser Artikel stellt die Bild-
ungssituation der Sinti und Roma in Deutschland dar. Die Mitglieder dieser stark heterogenen Minderheit
unterscheiden sich nicht nur hinsichtlich der Zeit ihrer Einwanderung, ihres rechtlichen Status’ und ihrer
Sprache, sondern auch in Bezug auf Bildungsbeteiligung und Bildungserfolg. Die einzige Gemeinsamkeit
ist, dass sie alle, verglichen mit dem durchschnittlichen deutschen Biirger, als benachteiligt definiert
werden kénnen. Seit den 90er Jahren wurden in Deutschland verschiedene Mentoren-, Beratungs- und Me-
diatorenprogramme entwickelt und umgesetzt, um die Bildungsbeteiligung und den Bildungserfolg von
Sinti und Roma zu verbessern. Ihre Wirksamkeit - zum Beispiel die positiven Effekte selbstgewdhlter Men-
toren und Vorbilder aus der Mehrheitsgesellschaft sowie der Sinti- und Roma-Bildungsmediatoren -
wurde durch empirische Studien belegt. Um die Wirksamkeit solcher Modelle weiter zu verbessern,
wurden Bildungsprogramme fiir die Professionalisierung von Mediatoren entwickelt, wie das Hamburger
Modell oder das ROMED-Modell.

Schliisselwérter: Sinti und Roma, Deutschland, Bildungssituation, Mediatorenmodelle

Pe3tome (Hamawa XogmauH u Andpea Oxudu: KypamopcKue, KOHCyAbMAYUOHHbIE U NOCpedHUYecKue
Modenu 045 yayHuweHus 06pazoeameabHoll cumyayuu cCuHmu u ysvizan 6 l'epmanuu): flanHasa cumyayusi
npedcmas/siem 06pazoeamesibHyl) cumyayuro cuHmu u ywvizad 6 I'epmaHuu. 9aeHvl 0aHHO20 CUABHO
HE0OHOPOOH020 MEHbWUHCMEA OMAUMAMCA He MOJIbKO GPeMeHeM UX hnepecejeHus, hpasoeozo
cmamyca u 513blKa, HO U yyacmuem 8 npoyecce 06pazos8aHus U ycnexom 8 HeM. EQuHcmeeHHbIM 06Wum
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MOMEHMOM S18/151eMCsl MO, YMo OHU 8Ce, N0 CPABHEHUI CO CPEOHUM HeMEeYKUM 2paicOaHUHOM, MO2ym
paccmampusamucs 8 Kayecmee HebsaazonoayvHuix. C 90-x 200oe e I'epmaHuu paspabamoelsaromes u
peasusyromest pasauvHble Kypamopckue, KOHCY/1bmayuoHHble U NOCpedHU4ecKue Npoz2pammsl 04151 mozo,
umobbl yjAyqWums yyacmue CUHMU U YbledH 8 npoyecce 06pasosaduss u ycnexa 8 Hem. Hx
adpgpekmusHocms — Hanpumep, noao0HCUMeAbHbIE IPPeKmbl camMocmosImesbHO 8bIOPAHHBIX KYpamopos
u 06pasyos u3 601bWUHCMBA CUHMU U Ybl2dH —NOCPedHUKO8 8 npoyecce 06pa3o8aHust — n00meepicoeHo
IMNUPUYECKUMU UCCA008AHUSIMU. []A51 moz2o, Ymobbl u daabuie yayvuams 3ggpekmusHocmsb N0006HLIX
akyutl, 6bL1u paspabomaHsl 06pasosamesbHble NPo2pamMbsl 0451 hpodeccuoHaruayuu nocpedHuUKos,
makux kak ['am6ypackasi modeas uau modeav POME/].

Kaouessle caoea: cunmu u yvizane, [epmaHusi, 06pazoeamenbHas cumyayusi, hocpedHuveckue modeau

Sinti and Roma in Germany

In Germany, Sinti and Roma (sometimes also called “Sinti and Romany*) have been recognised as a
national minority since 1998. There is no reliable data on their exact number or proportion of the
population. On the one hand, because official statistics - except for the statistics on refugees - do
not include the category of "ethnicity”, and on the other hand because German immigration and
refugee policy is subject to major changes. According to estimates by Sinti and Roma advocacy
groups, there are about 70 to 150 thousand people who can be assigned to this ethnic minority
(Engbring-Romang, 2014). The Federal Ministry of the Interior estimated their number in 2009 to
be 60,000 Sinti and 10,000 Roma living mainly in the Rhine-Ruhr, Rhine-Main and Rhine-Neckar
regions, in the West German provincial capitals as well as in Berlin, Hamburg and Kiel and the
surrounding area (BMI, 2009). According to the Berlin Institute for Population and Development
(2016), 70,000 Sinti and Roma who were German citizens and 50,000 who were registered as refu-
gees or asylum seekers lived in Germany in 2010 (Briiggemann, Hornberg, & Jonuz, 2013, p. 97).
These data alone show very clearly how heterogeneous this minority group is. In Germany, Sinti
and Roma will usually be categorised according to (a) the time of their immigration, (b) their legal
status and (c) their language (Table 1).

Table 1: The categorisation of the German Sinti and Roma

Naming Immigration Emigration location/region
Sinti 14th-15th century India

Vlach 18th-19th century Transsylvania

Lovara 1950's Poland

Roma guest worker 1960-70's Former Yugoslavia

Roma refugees 1990°s Rumania, Kosovo, Bosnia
Roma EU citizens Since 2004-2007 Rumania, Bulgaria

a) The first immigrant Sinti have lived in the area of today's Germany for about 600 years. They
were first mentioned in documents in 1417 (Fraser, 1995); they are considered to be the longest
ethnic minority living in Germany. In the 14th - 15th century the Vlach people immigrated from
Transylvania, and in the 18th - 19th century the Lovara groups from Poland (Margalit, & Matras,
2007). In the 1960s and 1970s Roma guest workers came from the former Yugoslavia (Jonuz,
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2009), and in the 1990s larger groups of refugees came from Romania, Kosovo and Bosnia. Since
the so-called eastward expansion of the European Union (2004-2007) more and more Roma EU
citizens have been migrating from Romania and Bulgaria to Germany (Engbring-Romang, 2014).

b) The Sinti are German citizens. Some of the Roma who immigrated before the 1990s also have a
German citizenship. Most Roma who came to Germany as refugees or asylum seekers were and are
deported on the basis of repatriation agreements with their countries of origin. The immigrants, as
Union citizens, have the right to live in Germany under the Schengen Agreement.

c) The German Sinti and Roma are mostly multilingual. The groups immigrated before the 1990s
used their own dialects in addition to the German language: the Sinti speak a Sinti dialect of Romani
Chib, the Vlach speak a Vlach dialect, the Lovara group a Lovari dialect (Matras, 2003; Margalit, &
Matras, 2007). The groups immigrated after the 1990s also speak the language of their country of
origin or the dialect of their region of origin. Their level of competence in German as an educational
language is very different (Gogolin, & Lange, 2011). The insufficient German language competence
of Roma pupils is one of the most important explanatory factors for their failure at school (ibid.).
There are no representative studies on the socio-economic situation of the German Sinti and Roma.
Based on the few existing empirical studies, we can conclude that the number and proportion of the
unemployed or people who live without a continuous job is significantly higher than in the majority
society. Above all, the situation of those who do not have a residence permit and work permit is
characterized by poverty and disadvantage, which are further important explanatory factors for
school failure (Baumert, Stanat, & Watermann, 2006; Becker, & Lauterbach, 2007).

Most Sinti and Roma have a permanent residence, so they do not migrate. For some families, an
absence of several months from their residence (Strauss, 2011) and for a smaller group the so-
called circular migration is characteristic: They commute between two (or more) countries. The
majority of the society considers them to be non-German (Open Society Institute, 2003). Many of
them conceal their ethnic affiliation (Jonuz, 2009) in order to facilitate their own or family social
integration or social advancement, as well as to protect themselves and their family members from
antiziganism (Winckel, 2002; Heitmeyer, 2010) and institutional discrimination (Mengersen, 2004;
Riichel, & Schuh in: Strauf3, 2011).

The educational situation of the German Sinti and Roma

Due to the reasons mentioned above (difficulties of definition, lack of statistical surveys), there is
no representative data available on the educational situation of the German Sinti and Roma. The
empirical study carried out by Daniel Strauss between 2007 and 2010, in which 275 people were
interviewed orally and in writing, provides the most comprehensive picture of the living and educa-
tional situation of Sinti and Roma with German nationality (Strauss, 2011). Briiggemann, Hornberg
and Jonuz (2013) compared their results with the study by Andreas Hundsalz (1982), who conduc-
ted ("unstructured") interviews in 1981-82 with 132 people and evaluated written estimates of
social welfare offices (see Table 2).
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Table 2: The Educational situation of the German Sinti and Roma

‘ Hundsalz-survey (1982) | Strauf3-survey (2011)
Educational participation
No school attendance 34% 13%
No school leaving certificate 46% 44%
Secondary school leaving certi- 20% 47%
ficate
Types of schools attended
Regular school 69 % 90,6%
Special needs school 31% 9,4%
\Vocational training
Yes 6% 18,8%
No 94% 69%
No specification - 12,8%

Source: Briiggemann, Hornberg, & Jonuz, 2013, pp.104-105

Based on a comparison of the results of the two studies, we can state that the educational situation
of German Sinti and Roma with German nationality has improved considerably since the 1980s
(Briiggemann, Hornberg, & Jonuz, 2013, p. 104), but still remains below the German average.

The study commissioned and financed by UNICEF - a comparative study on the living and educati-
onal situation of Roma in Albania, Bosnia-Herzegovina, Bulgaria, Kosovo, Macedonia, Romania,
Serbia and Germany (2007) provides a picture of the educational situation of German Sinti and
Roma without German nationality: The life of Roma families, who immigrated from the former Yu-
goslavia in particular, is characterized by insecure residence status, the constant danger of deporta-
tion and the associated exclusion of social welfare benefits and school attendance. The low socio-
economic status and the lack of German language skills of the affected families make their integra-
tion in both society and the school system difficult. Since the Western Balkan countries have been
defined as "safe countries of origin”, the Roma immigrants in Germany have been systematically
deported and returned (Fliichtlingsrat Baden-Wirttemberg, 2018: http://fluechtlingsrat-
bw.de/roma-fluechtlinge.html [15.5.2018]).

All in all, we can say that the educational situation of the German Sinti and Roma is very different
on the one hand. On the other hand, it can still be described as disadvantaged (compared to an
average German citizen). As the Diisseldorf-based social psychologist Sami Dzemailovski put it:
"What unites us all is discrimination“ (Lindemann, 2005, p. 10). There is a political consensus on
the social integration/inclusion of the Sinti and Roma minority in Europe (European Union, 2011)
and there is also evidence of how their participation and success in education can be improved
(Lindemann, 2005; Frese, 2011): for example with the help of mentoring, counselling and mediator
models.

Sinti und Roma in an educational awakening: Mentoring, coun-
selling and mediator models

Since the 1990s, various programmes have been developed and implemented in Germany to coun-
teract the comparatively high educational disadvantage of children with a Sinti or Roma back-
ground and to promote their social participation. The basic aim of these approaches is to accom-
pany and support the educational biographies of these children. However, the programmes, which
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take effect in the cities of Bad Hersfeld, Berlin, Bremen, Diisseldorf, Essen, Frankfurt, Hamburg,
Hamm, Kiel, Kiel, Cologne, Leverkusen, Mannheim and Straubingen, are characterised by diffe-
rences in institutional anchoring, in the scope of the practical fields of action and in the qualification
of the specialist staff (see BVerfGE 1,2 and 4; Lindemann, 2005; Bezirksregierung Arnsberg, 2011;
RAA, 2014; Landesinstitut fiir Lehrerbildung und Schulentwicklung, 2015). The weighting of the
different aspects is also reflected in the many different terms: educational advisors, tutors, mentors
and mediators.

In scientific literature, mentors are ascribed the role of an advocate and friend, who is often older
than his mentee and can become a valuable advisor on account of the difference in experience
(Perzlmaier and Sonnenberg, 2013, p. 22f). Educational counsellors are attributed a similar signifi-
cance, and their work is also intended to support the mentees' learning or working as well as their
personal development. Tutors, on the other hand, focus and accompany formal learning processes
in the narrower sense. Education mediators are assigned a mediating area of responsibility. In the
following, educational mentors and consultants and mediators are spoken of in particular.

Basically, there are two trend-setting components in the relationship building between mentor and
mentee: On the one hand, whether mentees choose their own mentors or whether mentors are
made available as contact persons of institutions. Secondly, whether the mentors are from the ma-
jority society or part of the community. These aspects can make a relevant difference for the relati-
onship of trust between mentor and mentee.

In the following, two educational biographies of young Roma are used as examples to demonstrate
that even elected mentors from the majority society can contribute to the success of educational
pathways. It then outlines why efforts are being made at national and international level to qualify
Sinti and Roma themselves as mediators and to use them in the field of education. The success con-
ditions of Sinti and Roma as educational mediators in Germany will be discussed using the Ham-
burg Model and the ROMED mediator programme.

Self-chosen mentors and role models from the majority society

,,Some were inspired by stars, I had Mrs. K. (...)“ reports Bilsena and laughs (Hofmann, 2008, p. 71).
Ms. K. is a social worker in a refugee home where Bilsena lives with her family. She is Roma and
migrated with her family from Macedonia to Freiburg in the 1990s. Bilsena comes from a family
that, due to socio-economic conditions, can be considered to belong to the middle class. Education
is considered to be of great importance in her family, but married women usually do not exercise a
profession after starting a family. From the very beginning, the young Roma has had the desire to
arrive in Freiburg, to move from the dormitory to an apartment with her family and to communica-
te with the people in Freiburg. Due to intrinsic motivation, Bilsena quickly learned the German
language, graduated from secondary school and then trained as a doctor's assistant. She continues
to benefit from her multilingualism in freelance translation work. Ms. K. looked after Bilsena early
on when she arrived in Germany and encouraged her to go her way. She had passed on her know-
ledge of formal educational approaches and pragmatically supported Bilsena in completing an edu-
cation. She also set an example to her by reconciling work and family life.

Neno also reports about a person from the population of Freiburg who played a decisive role in his
education: "Mr. B. is a great support for me and like a mentor who has been with me constantly for
six years now" (Hofmann, 2008, p. 72). In contrast to Bilsena, Neno only met his mentor months
after his arrival in Freiburg. Neno had already had discriminatory experiences with students and
teachers at that time. He found no access to his classmates and describes that after three months of
regular schooling he was trained in a special school without any reason that he could understand.
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Later, other teachers confirmed to him that he was understretched there because his skills could
not be adequately developed there. "I could have gone long ago [due to my good grades]. But since I
didn't have anyone who could speak German well and would have been able to stand up for me, I
was there quite a long time, up to the 8th grade." Retrospectively, it makes him sad and angry. What
happened to Neno is described in the literature as institutional discrimination (Gomolla, & Radtke,
2002). When Neno met the social worker and craftsman Mr. B., he worked with Neno to find out his
interests and then motivated him to complete the necessary educational qualifications to work in
the field of media design. Neno has meanwhile passed his Abitur (high school graduation), founded
a family and works independently in the media sector. He describes Mr. B. as a long-standing friend
who continues to support him.

The stories of Bilsena and Neno - both names have been changed to guarantee anonymity - were
recorded in an empirical survey in 2007. A total of 16 qualitative interviews were conducted. Five
out of 16 interlocutors reported that teachers, social workers and employers in particular are of
great importance for their educational careers and personal development. The young Roma sur-
veyed cited the following support from mentors and confidants from the majority of society: hel-
ping them to find their way around the unknown education system; encouraging them to attend a
secondary school or start an apprenticeship; establishing contacts with employers; being a personal
role model (Hofmann, 2011, p. 114).

The effectiveness of mentoring and godparenthoods is well known and can be explained with the
Inclusion-Exclusion-Theory. According to the sociologist - following Niklas Luhmann's example -
the integration into modern societies takes place through interactions in individual functional sys-
tems that know their own conditions and forms of inclusion and exclusion (Stichweh, 2005, p. 52).
To cut a long story short: Those who are well integrated in many areas of the system increase their
ability to build up a secure, stable place in society. Young Roma with an immigrant background -
such as Neno or Bilsena "do not yet point out the plural embeddings in different contexts because
of the relative shortness of their stay in a new location (...)" and precisely in this regard, it is exactly
this that aches and pains; see a "typical cause of exclusion risks" (Stichweh, 2005, p. 57). This is one
of the reasons why mentoring and sponsorship programmes for migration and integration work in
Germany are booming.

The fact that Neno and Bilsena were able to establish a trusting relationship with their mentors was
due to the mentees' willingness to open up and accept the support offered by the authentically inte-
rested social workers. It should be noted that these mentoring relationships are not institutionally
anchored and characterized by mutual exchange and learning. In addition to the effectiveness of the
self-chosen mentor-mentee-relationships in the educational biographies, the 2007 study was able
to show that education and integration processes of young Roma could be positively influenced if
training facilities became places where the social and cultural backgrounds of minority members
were discussed and different starting conditions for school education were perceived.

Sinti and Roma as educational mediators

At national and international level, Sinti and Roma are considered to play an important role as edu-
cational mediators when it comes to the educational awakening of minority members (ECC, 2015).
They could manage to turn school into a place that "tastes" (Lindemann, 2005). For Sinti and Roma,
as educational mediators, would positively support educational biographies and act as mediators
between parents, teachers and children (End, 2009; BezirksregierungArnsberg, 2011, p. 66f;
Strauss 2013; Alte Feuerwehrwache e. V., 2014). Discrimination and stigmatisation in education
and training as well as the transfer of Roma children to special schools could thus be counteracted.
Structurally anchored educational mediator programmes could contribute to the improvement of
individual school education, as well as to the development of education and social participation for
an entire generation.
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Particularly during the Decade of Roma Inclusion (2005-2015) (see: http://www.romadecade.org/;
retrieved: 15.5.2018) the development of mediator programmes and the vocational qualifications
of Sinti and Roma as educational mediators was promoted at national and international level.

In the following, two qualification programs of successful educational mediator models are to be
considered in more detail as trend-setting for the educational awakening of Sinti and Roma in Ger-
many.

The Hamburg Model

The emergence of the Hamburg model of Sinti and Roma as educational advisors dates back to the
1980s. A large number of Sinti and Roma children did not go to school at all, disproportionately
many attended a special school and only a few graduated (Krause, 1989). In 1993, the first Roma
teacher was hired at a primary school with the aim of supporting an age-appropriate enrolment
and regular school attendance of these children and working towards a school leaving certificate. A
concept for the use of additional Roma teachers was developed by the educationalist Mareile Krau-
se in cooperation with the Cinti Union Hamburg. The activities of the Sinti and Roma as educational
advisors were geared to the needs of pupils, parents and schools. In this way, it was also possible to
respond to the differing needs of groups such as Sinti as a nationally recognised minority or to im-
migrant Roma groups, which differ in their social status, their variant of Romanes dialect and their
knowledge of the German language as a school language, for example.

In 2011, a modular qualification programme for educational mediators was developed and sup-
ported by the City of Hamburg in order to professionalise and improve the work of educational
advisors. The modules covered a spectrum of topics ranging from developmental psychology, peda-
gogical, organisational and legal topics, school subject specific and language-promoting knowledge,
to areas of professionalisation and dealing with the history of the Sinti and Roma. 15 Sinti and Ro-
ma from Hamburg participated in the qualification, 14 of them completed it with a certificate. Nine
of them have been permanently employed in the municipal education sector since then.

A study of the Hamburg Model was carried out in 2013 and 2014 (Landesinstitut fiir Lehrerbildung
und Schulentwicklung, 2015). Tilman Kressel interviews school administrators and educational
advisors and focuses on the areas of activity of the Sinti and Roma at the respective operational
schools and their integration into the regular processes of the schools as well as the effects with
regard to student and parent behaviour. Kressel was able to work out the central statement that
absenteeism has declined sharply since the employment of educational advisors, that trusting rela-
tionships between pupils, parents and teachers have been established or strengthened, and that
communication between all those involved has improved. As a result, parents are better informed
about school processes and tasks and the fear of parents to give their children into "foreign hands",
which is also mentioned as the cause of school absenteeism, diminishes. The successful conditions
of the educational counsellor's activities include, on the one hand, the motivation, attitude and
competences of the educational mediators, on the other hand the recognition of the school ma-
nagement and teachers and their involvement in school structures. It can be seen that appreciative
cooperation within the college is beneficial, as it facilitates the identification of educational advisers
with the school, especially when the educational advisors are in a conflict of roles or conflict with
opinions in their community (Landesinstitut fiir Lehrerbildung und Schulentwicklung, 2015, p. 25f).
The results of the survey also indicate the relevance of mother-tongue teaching, which increases the
language development of the pupils as well as the appreciation and acceptance of the language in
school life. Work still needs to be done on qualifying the educational advisors and developing a
curriculum for Romanes.
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The ROMED Model

The results of the "Study on the Current Educational Situation of the German Sinti and Roma"
(Strauss, 2011) provided three organisations already active in the field of education mediation with
the opportunity to use the available resources and infrastructures to professionalize educational
mediation of Sinti and Roma, to make it more efficient and to implement it in cooperation with local
authorities. RAA Berlin, Romnokher in Mannheim and Madhouse in Munich were involved. Within
the framework of the joint project (2012-2014), which is based on ROMED, a European training
programme for Sinti and Roma mediators, qualification and professionalisation measures were
developed and implemented at the three locations with Sinti and Roma as educational mediators.
The basic goal was to develop and implement strategies and concepts to facilitate equal access for
Sinti and Roma to education, training and the labour market (RAA, 2014, p. 7). The qualification in
Berlin lasts more than 240 hours and covers four modules covering similar subject and competence
areas as in the Hamburg Model: Module 1 - Information, Module 2 - Consulting and Communication,
Module 3 - Pedagogy (promotion of inclusive education), Module 4 - Documentation, planning and
evaluation (RAA, 2014, p. 26-37). The qualification is dual-orientated and, in addition to the acqui-
sition of skills and specialist knowledge, is based on a large proportion of practical and work expe-
rience.

It is interesting to note the attitude towards inclusion and heterogeneous learning groups with
which the training of educational mediators is approached, since the focus is on explicit but not
exclusive support for Sinti and Roma in the field of education and training (RAA, 2014, p. 27). Sup-
port for Sinti and Roma children is seen as an answer to a disadvantage in the formal education
system that is conditional on generations, but the offer of educational mediators is not aimed at
other educationally disadvantaged children in the sense of an "ethnic" occupation. A culturalisation
of educational disadvantage is thus also counteracted at the professional level. This attitude is also
reflected in the certificates to be acquired after completion of the qualification: the certificate of the
German Mediation Association, the ROMED certificate of the EU and a certificate of the three project
partners. A basis for further development opportunities and a multifaceted professional use of edu-
cational mediators was thus laid. The systematic and appreciative support of offices and local au-
thorities, the close interaction with the cooperation schools, as well as the motivation and attitude
of the mediators (RAA, 2014, p. 44) is cited as a prerequisite for the successful implementation of
educational mediation.

Conclusion

On the basis of our experience to date, we can conclude that the most important criteria for the
integration of the Sinti and Roma minorities in schools are as follows: involvement of those affected,
promotion of the mother tongue, recognition as an ethnic minority, education and vocational trai-
ning, political support, the provision of livelihoods, e. g. through residence permits, and mutual
trust (Lindemann, 2005, p. 11). With regard to the mentoring programmes, we know that their
scientific monitoring and systematic evaluation (ECC, 2015, p. 29) plays a very important role in
quality assurance. Based on past national and international experience, the establishment of men-
toring programmes seems to be a viable way of integrating Sinti and Roma into schools. In order to
pass on the experience and to be able to further develop and evaluate the programmes, networking
is of great importance. Furthermore, it is essential that Roma educational mediators acquire a pro-
fessional attitude that can help them deal with conflict situations. To this end, systematic supervisi-
on and collegial advice seems indispensable. Another important prerequisite is that the schools and
educational authorities concerned recognise and support the work of the mediators. Based on the
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experience of the Hamburg and ROMED Models, a mentoring programme is currently being plan-
ned in Freiburg, involving the Pedagogical University and the state educational authorities. We will
continue to monitor and report on the development of the planned pilot programme.
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